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+ |nstruc: FJJHEJ MEetoeE
and stude Ifa fele
texts

— Students need ter memorize large
amoeunts; ofi material

—I\/Iuﬁ*}\ple choice testing to) assess student
recal of Information

«Faculty members think these
methods are fine

— But are they really acceptable?
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meaning or unders;
+ Do not remember

learned earlier
+Cannot apply. concep/,t SOIVE:
problems

+\With technology people have huge
amounts of iInformation availanie
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£ Stuadents all torECOmEIENEEaCgED

withi the mater: rlJ

+ Viemorze materdalsS oitenWitiieuit

meaning or UnderstanReinl

+ Do not rememiper maten
Iearned earlier

rCanndt apply concept Lo selve

7\p,roblems

+With technology people have huge
amounts of information availlable
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+ Nany disc oJ ESialiercontEN=IcCH
Perceptior NLENTL COVERAGENS

VEeny |mport

« Courses, content are preregquisites
for more advanced| courses

~t

+PreSSL\res for professionalfprogiainm
—accreditation lead tor traditienal
teaching methods
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Saming centened teach]ng

+ It IS an’ approach teorteae
focuses; o St Je [LNEClis JJ(JJ
— rather than enWwhat thesteacheNSraoig

+ Changes the foc /?Jrrj Wit e
teac@er does to student learmin g

+|_earning centered teac NGJIS 17
~‘One specific teaching method

~ Many different instructional

can use a learning centered appre
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+ Have: selff awar recs Y
abilities and the 0] 21|
+ Are responsible anc are [ reoared 10)
pecome Informed cCitizeEns
+ Can /r%‘rleve & evaluate Infermaten
+ Use knowledge to solve problems

> Can communicate themk owledge inreal

settings

Blumberg (2004) Beginning journey toward a culttire of leaming
centered teaching. J of Student Centered Learning. 2(1), 68~

80.
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— Increased student eEngaoemeEntWitiasue
content

_ Increased| student e
term retention

~Educators are under in

pressure to use Iearnlng centered
teaching
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Implementieamingrceniereuneaching

Comes rom NUmEReUS SOUKCESS
+ [ earning theories

+ Research enstudentieaminegrape
student engagement
*Accredltatlon reguirements; fior

professmnal programs anarcoliege
- accreditation agencies




Classicliearning HEGHESISUPP6
leaiming CENtEreaNEZCHING

+ Slresses Imperiance: ol 2chive
engagement anad seeialNpteracticRNn
the students: ewn constirlcCiiIon! @i

Knowledge

— Plaget, J. (1963). Origins of intelligencein
children. NY: Noerten.
— Bruner, J. (1966). Toward a theoRy ol

Instruction. Cambridge, MA: Harvard
University Press.

— Vygotsky, L. S. (1978). Mind In seciety: The
development of higher mentall process.
Cambridge, MA: Harvard University Press.
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learming CENENEE aPPIGECIHIES

« Withr learming Centered approachESsE

— Students have Increased motivatien o)
learning

— Greater satisfaction with scheol

+ These outcomes lead! te greatel

achievement

Johnson, W. D. (1991). Student-studenit interacen: e
neglected variable in education. EducatiocnalfResearch,
10(1), 5-10.

Maxwell, W. E. (1998). Supplementall instruction,Iearming
communities and students studying together.
Community College Review (Fall)

Slavin, R. E. (1990). Cooperative learning theory, research
and practice. Needham Heights, MA: Allyn and Bacon.
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+ Comparead to chLCJJ tle)f] rlJ a6 JL oo
pPrograms, |
leads to better:

— retention rates
— prepared graduates

\\

Matllﬁ (éOOZ) Cognitive psycholegy: and college=ievel
~_ pedagogy. In Halpern, & Hakel (Eds.); Applying the
science of learning to umvers;:t ieachingeand heyend:

Jossey-Bass.

Sternberg & Grigorenko (2002). The thep,r off successiul
intelligence as a basis for instruction and assessment iR
higher education. In Halpern & Hakel. Applying the
science of learning
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+ Accreditaton agene CINSULEILGRS
to assess student JLCOMES
— Assessment off St )i fnllnle)
outcomes are fundamenital terthe

accreditation process

+ Focus on assessment of student
Is congruent with learning cent
teachmg

IEImIing

http://www.msche.ora/publications/characteristics,
Middle States Commission on Higher Education. (2003) Studeni

Learning Assessment .
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Next |dent|fy that the following slide: i
contrasts these are taken from Blumberag,
Beginning journey toward a culture of learni

80.
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& Student learming SEacChERR GvER
driven

+ Educational fraditienal ¢l
objectives UGt
determine
mstrh(}tlonal nstructional
format \ i

’;‘/Pllanned dligiiment — Arpitrany/ alignment

learning conten expert

environments, conveys material
facilitate active |

learning
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+ Adaptation of ASUIUIE FJJf tercls
teachingl to i

accommoedate

needs ol divVerse

students

+ Students are
activel engaged R
their le rnlng

(2

L

procéss

« En hgaged students + Ofiten lear

foster deep learning through
memaorization,
perhaps witheui
meaning
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+ Evaluation SEVAIUZORNS
promotes, learning, SEparate firem
ImMprevement Jeam]ng AENS
provides feedbhact [SEA 1

L o) 0)fe)V/lele
and results 1n f 104 & pplel e
competency ; %_f:fe diStincuenSs
decisions about meng the
,stud/en S Al
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+ Adaptation to + Grading alengl el
accommodate shaped curve-
iIndividual some students fial

differences
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Ouir.

# Students takerresponsipiity/MeIRuIENFoNig
learning

+ ASsessment ISt pats of theN EamIngNpReCESS

+ Critical thinking, Ir EQJJ’E'E]O'{J, VaIUES,
knowledge alie asSes

+* Stude’hts are active Users of knowledee o
solve 6roblems develop furtherleaming
vm the discipline

+ Students become self-directed, lifelong
learners

Blumberg (2004) J of Student Centered Learnlng
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courSESE IEaMING CENIENEEY:

+ Nature ol conteni
+ Class leve
+Cla5§\size

+ Other’ factors
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ieaening

+ Can oniy: e impiemeEntEaNNSIfElINCIESSES

/
+ Can only helmplementeEdNRruePEINEVEINGI;
graduate classesy

+ Reduces the content covered
* Reduges the rigor off rne COUISES

—Wh students engage I active
Iear Ing the course gets rJumr)ed eJe)V\/a]
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Blumberg, P., & Everett, J. (2005) Achieving a campus
consensus on learning-centered teaching: Process and
outcomes. To Improve the Academy, 23, 191-210.



£ Your own teacning mrl/ OE
IS descriled asteaminerceEn
may. be overwhell ne,cJ With
transformation’ tasks Woeuld 9

+ Teaching using learmingc
requn’é development of I

attlltudés

+4Tran5|tlon|ng to learning centered t

takes time and effort
__But it is worth the time and effort
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+ EUrthEr edlicationreisoUENVIgEENS
learningl centerecrteacihing

— Courses can e learnine centered
Without sacrficing) conteEnt and Heol:

— There are many different ways t
|mpl\ement learning centered teaching
~Easier and more practical termake
iIncremental, transformatlve CRANGYES
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IRINGCENLEEE

CEenterec "ach]ng AENNOLN R EN el
or situations, but [eS “
+ Courses can be cw‘l

along the teacher-le
connnua
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+ | will be giving you examples ofi
series of continua at end of ' session



+ The functions of content
+ The role ofi the teacher
+The;§\esponsibilit oK learning

+ The/processes and pPUPOSES Ofi
‘evaluation

+ The balance of power

Weimer, M. (2002). Learner-centered teaching. San; Francisco:
Jossey-Bass.
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Integrated A

Formatl Sessmel
feedback

. Peer and selff assessmeni
4. Multiple epportunities eamrand
demonstrate mastery.
5. Studénts encouraged to justih/ thell:
_—answers

6. Students and teachers agree of
feedback timeframes
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/. Authentic assessment IS used throughoeuit



Sample rubrcHor 1" aspect Ol assSESSmENL

Criterion] [ Empleys: | HIgher ISGWEN EPIeyS
Level of [leamineg ™ Hevelfeim N eVvelReim N ECICIIET:
standardl | centered | thansiuon Fransitionicentered
— apPProaches ZPPREEICHES
The Studenits Students Reguiar Wilalearelf ¢
. various demoen- aSSESsE cSSESSE
oppertuni- |strate menits but | MERL B
ProCeEss - | ties to mastery, o Student
of learn from | after eppertun=-" [earninge;
evalua- their making [Ies for ne
tion mistakes, | mistakes In| students te | GpportuRI=
then can = 2 demon- ties fer
demon- situations |strate that |stidents te
strate they have |demon-
mastery learned strate
from theilr |mastery

mistakes
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+ 2 non-cumulative examsr =20 clChEs
r Integrativ final = & QJ/J

20%
\\ \ - - -
- Class’partlmpatlon — 10%

P can take a make-up exan J Lo IMpProeve
'~ grade on the flrst HOfCLS, ilative
exam.

— Make up exam Is given 1 week after
students receive grade on the test
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Decids yybieit o JJe ' vell off Ieaming centeredipracticens
reasonable for the t this course is t :

Answer the questio S
barriers be overcome

Develop, a plan fior maklng
learning~centered-

— Be ﬁreé‘tlve, think of alternative ways to

Di;iguss solutions with the larger group
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+ The responsibility fierliearming

BN | ) . e
+ The processes and purposes oii evallation
+The balance of POWEN;

Courses can be at different peints on each
practice criterion en each rubric




Jses of the worksheets

(D

+ Plan enlancementsitorexisting

teaching practces

+ Develops strategiesyion incorserating

new teachmg PraCLiCES

+How o plan incremental and
achle able changes' tewaraseaming
centered teaching
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